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WCCNEQOBAHUE METAKOTHUTUBHOW OCO3HAHHOCTU
CTYOAEHTOB YHUBEPCUTETA
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Brenenue. deepanbHble TOCYIAPCTBEHHBIC CTAHAAPTHI BBICIIETO O0Opa30BaHUSA COICPIKAT OOIIEKYJIBTYPHYIO
KOMIICTCHIMIO — CHOCOOHOCTh K CaMOOpPraHHM3allMd M CaMooOpa3oBaHUI0. Ba)KHON COCTaBIAIOIICH NaHHOU
KOMIICTCHIIMHU SIBJISETCSI YMEHUE YUUTHCS — METAaKOTHUTHBHAS OCO3HAHHOCTh. AKTYaJbHOM MPoOeMoii 00pa3o-
BaTEJILHON TPAKTUKU SBJIICTCS M3MEPEHHUE YPOBHS METAKOTHUTHBHON OCO3HAHHOCTH CTYIEHTOB U H3y4YCHUE
BO3MOYKHOCTH KCIUTMIIMTHOT'O BKIIFOUCHUS METAKOTHUTHUBHBIX 3HAHUH B MPOIECC 00yUCHHS KOHKPETHBIM MPE-
MeTaM, YTO M ONPEACTHIIO IeJb PabOThI: UCCIICIOBAHNE METAKOTHUTHBHON OCO3HAHHOCTU CTYIEHTOB CBHIKTHIB-
KapCKOro roCyIapCTBEHHOrO YHUBEpCUTeTa. MaTepuaibl M MeToAbl. B 100pOBOIBHOM OIPOCE MPUHSIIN yY4acTHE
186 cTyneHTOB (OKOJNIO 85 MPOIEHTOB OT OOIIEH YMCICHHOCTH) JHEBHOTO OTICIICHHMS WHCTHTYTAa 3KOHOMHUKHU
1 (pMHAHCOB. METaKOTHUTHUBHAS OCO3HAHHOCTh M3MEPsUIach MPH IMOMOIIU OIpOocHUKa Metacognitive Awareness
Inventory (aBropsl I'. llIpoy, P. C. JIernucon). OnpocHUK COCTOUT U3 52 BOMPOCOB M MO3BOJIIECT U3MEPSITH IBE
KOMIIOHCHTHI METAIlO3HAHMS: MCTAKOTHUTHBHBIC 3HAHWS W METAKOTHUTHUBHBIC Tporiecchl. CTaTucTHUecKas 00-
paboTKa pe3yabTaTOB BBITOJIHEHA B TaOiaumuHOM mporieccope Excel. PesyabraTnl. Cpeqnuii mokasaTeiab MeTa-
KOTHUTHBHOM OCO3HAHHOCTH COCTaBWI 37,2 6ayia u3 52, T. €. 72 nporieHTa. bojee MOIOBHHBI CTYICHTOB HMEIOT
MOKa3aTesIb BBIIIC CPEIHErO 3HAYCHUSA. Y CTaHOBJICHBI METAKOTHUTUBHBIC YMEHHUS (IPOILECCHI), KOTOPBIC PEiKe
BCEr0 UCHOIB3YIOTCA cTyaeHTaMu. O6cy:kaeHne. O0Cyxaaercsi BOMPOC MPUMEHEHHs JaHHBIX O METAIO3HAHUA
CTYJICHTOB B MPAKTUYCCKOM AEATEIILHOCTH MpeIofaBaTesis. 3akodenne. /lemaercs BEIBOI O TOM, YTO U3MEpe-
HUC W aHAJIU3 METAKOTHUTHBHON OCO3HAHHOCTH MOTYT OBITh JUIS IpENoaaBaTelicii MHCTPYMEHTOM, KOTOPBIN
ITO3BOJIMT OPTaHU30BaTh NEATEIHHOCTH 10 COBEPIICHCTBOBAHHUIO METAKOTHUTUBHBIX 3HAHUN U YMEHHH C YUETOM
MHIUBUAYAIBHBIX OCOOCHHOCTEH CTYICHTOB, OOOOIICHHBIX XaPaKTEPUCTHK YICOHBIX TP YIIIL.

KiroueBble cjioBa: MeTano3HaHHE€, METAaKOTHUTHBHAs OCO3HAHHOCTb, METAKOTHUTHUBHBIE 3HAHMSA, METaKOIHU-
THUBHBIE MPOLIECCHI, onpocHUK MAI.

RESEARCH OF METACOGNITIVE AWARENESS OF UNIVERSITY STUDENTS

N. N. Babikova, O. A. Maltseva, E. Startseva, M. S. Turkina
Syktyvkar State University named after Pitirim Sorokin, Syktyvkar

Federal state standards of higher education contain the general cultural competence “The ability to self-organization
and self-education”. An important component of this competence is the “ability to learn”, or a metacognitive aware-
ness. The actual problem of educational practice is the measurement of the level of students’ metacognitive
awareness and the analyses of the possibility of explicit inclusion of metacognitive knowledge in the process
of teaching specific subjects. So, the purpose of this reseach is to study the metacognitive awareness of students
of the Syktyvkar State University. Materials and methods. 186 students (about 85 percent of the total) of the full-time
department of the Institute of Economics and Finance took part in the voluntary survey. Metacognitive awareness was
measured using the Metacognitive Awareness Inventory questionnaire (authors G. Shrow, R. S. Dennison). The ques-
tionnaire consists of 52 questions and allows you to measure two components of metacognition: metacognitive
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knowledge and metacognitive processes. Statistical processing of the results is performed in the Excel spreadsheet.
Results. The average metacognitive awareness was 37,2 responses out of 52, i. e. 72 percent. More than a half of
the students have scores higher than average. Metacognitive skills (processes), which are rarely used by students, are
established. Discussion. The question of applying data on the metacognition of students in the practical activities of
the teacher is discussed. Conclusion. It is concluded that the measurement and analysis of metacognitive awareness
can be a tool for teachers which will allow to organize activities to improve metacognitive knowledge and skills, taking
into account the individual characteristics of students, and the generalized characteristics of training groups.

Keywords: metacognition, metacognitive awareness, metacognitive knowledge, metacognitive processes, MAI.

BBenenue

B kaxmol 1IKojie MOXHO BCTPETUThH ILIaKaT
«Yuauch yuutbes». Tak Obuto U 45 JIeT Ha3aj, Koraa
JIx. dreliBeru BIEpBbIC BBEI B HAayYHBIH 000POT
TEPMHUH «METaro3HaHUe» («METaKOTHUIIMS») — 3Ha-
HHUE O COOCTBEHHOM IO3HaHMU. B TOH wiM WHOU
CTETCHH IIKOJBHUKUA U CTYACHTHI (hOPMUPYIOT METa-
KOTHUTUBHBIC 3HAHUS 110 Mepe OOYyUeHHUs M MPHOOpe-
TEeHUs ombITa. BO3MOXHO, HapsAMy ¢ MPEIMETHBIMHU
CIOCOOHOCTSAMH, METaKOTHUTHBHAS OCO3HAaHHOCTh
SIBJIICTCSI MEXaHU3MOM €CTECTBEHHOIro orbopa, pas-
JISIISAs yYaIIUXCsl Ha «CIa0bIX» M «CHIIbHBIXY.

B paboTrax KOrHUTHBHBIX IICHXOJIOTOB, IICUXOJIO-
roB 00pa30BaHMs IOHATHE METAINlO3HAHUS OOBIYHO
OTIPEIICNACTCS MOCPEICTBOM OIMUCAHHS KOMITOHEHT-
HOr'0 cOCTaBa. B OOJIBIIMHCTBE CITy4aeB B CTPYKTYpe
MeTano3HaHus (Taba. 1) BBIACIAIOT JBE OCHOBHBIC
COCTABJISIFOIINE: METAKOTHUTHBHBIC 3HAHUS (3HAHMS

0 TMO3HAHUH) U METaKOTHUTUBHBIE MTPOIECCHl (MOHU-
TOPUHT U OIEHKAa, KOHTPOJb M PEryIUpOBaHHUE IO-
3Hanus) [5; 9; 10; 11; 13].

PaboTbl 3apy0eHBIX M OTEUECTBEHHBIX HCCIIe-
JoBaTeneid B 00JaCTH METaro3HaHHS IMOKa3bIBAIOT
MTOJIOKUTENBHYIO KOPPEJSIHMOHHYIO CBA3b MEXAY
Y4eOHBIMU JIOCTHIKEHUSIMH W METaKOTHUTHBHOM
OCO3HAaHHOCTHIO (B YAaCTHOCTH, TOYHOCTHIO MeETa-
KOTHUTUBHOTO MOHHUTOPHHTA) IIKOIBHUKOB M CTY-
nenToB [3; 4; 7; 14; 15]. AMepuKaHCKHE ICUXOJIOTH
I'. Hpoy u JI. MommMaH OTMEYarOT, 4TO OOJIBIIIMH-
CTBO HCCIIeZioBaTeeld B 00JIaCTH METANO3HaHUs CO-
TJIANIAIOTCS. B TOM, YTO CIIOCOOHOCThH PEryJInpoBaTh
COOCTBEHHOE TIO3HAHUE TIOBBIIIAET MPOTYKTUBHOCTh
y4eOHOW JeATENbHOCTH, B TOM YHCIE ITO3BOJISET
CTy/ICHTaM TJIyOXe OCO3HaBaTh INPHUYUHBI, BHI3bIBA-
IOIIHE CTI0KHOCTH B TIOHMMAHUH y4eOHOTO MaTepH-
ana [13, c. 355].

Ta6muna 1/ Table 1

CrpykTypa MmeranosHanus / Metacognition structure

3nanus / Knowledge

Komnonentsl / Components

OO1ume 3HaHus
0 MO3HAHUU

M I[eKJ'lapaTI/IBHBIe 3HaHUA O KOTHUTHUBHBIX CTPATCTUAX, METOAAX U ITpUEMaxX 3allOMUHAHUs, [IOHUMA-
HUs, pacCyXACHUs, PCHICHUSA np06neM UT. IL,

M Hpouez[ypHLIe 3HaHU O TOM, KaK HUCIIOJIb30BaTh KOHUTHUBHBIC CTPATECI U,

* YCIIOBHBIC 3HAHUS O TOM, KOria ¥ ro4eMy IpuMEHATH TE€ WU UHbIE CTPATCI U

3HaHUS 0 KOTHUTHBHBIX
3ajayax

* 3HaHUA 00 YPOBHSIX KOTHUTHUBHOI CIOKHOCTH Y4eOHBIX 3aJ1a4;

* 3HaHUA O COOTBETCTBUH OIPE/ICIICHHBIX KOTHUTHBHBIX CTPATErHil pa3JIMYHbIM YUeOHBIM 3a/1a4uam;

* 3HaHUA O IPUMEHUMOCTH y4eOHBIX CTPATETHii B 3aBUCHUMOCTH OT CHTYAaIlHOHHBIX U OCHOBHBIX COLIH-
AJIBHBIX ¥ KYJIbTYPHBIX HOPM U TPaJUIHMii

3HaHusg 0 COOCTBEHHOM
[I03HAHUH

* 3HaHMS O CWIIBHBIX U CIa0BIX CTOPOHAX, OCOOCHHOCTSIX COOCTBEHHOT'O ITO3HAHUS;
e 3HaHust 0 COOCTBEHHON MOTHUBALIMK

IIponeccesi / Processes

Komnonentsl / Components

OneHKa U MOHUTOPUHT

* O1eHKa CTENEHH CII0KHOCTH BBITIOTHEHHSI KOTHUTUBHOM 3a/1a4H;

* MOHUTOPHUHT IIOHUMaHHS B IIpoLiecce 00yUeHUs;

* UyBCTBO «3HaHHMS» — OCO3HAHHE CUTYAIMH, KOT/1A «3HAI0», HO HE «MOTY BCIIOMHHTBY;
* Cyx/IeHHE 0 IPaBHIBHOCTH OTBETA MJIM COOTBETCTBUH €I0 BOIIPOCY

KOHTpOJ'[B " perysinus M HJ'laHI/IpOBaHI/Ie JACATCIIBHOCTH,

TYMH B XOJI€ BBINIOJIHCHUS 3a/1a4 M,

M HpI/IHSITI/Ie peueHus o BLI60pe CTpareruu Ajis peleHus KOHerTHOﬁ 3a/1auu Wi UBMCHCHUU CTpATC-

* PacnipenieneHue pecypcoB: BpeMEHH, YCUIIHIT;
* KOoHTpOJIb ¥ peryssiiiis MOTHBALIUH, SMOLMIT
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MHorue aBTOpPHI CUMTAIOT JKEIaTeIbHBIM JIKC-
IJIMIUTHOEe  (OPMUPOBAHWE  METAKOTHUTHUBHBIX
3HaHU# B mporecce oOydeHHS TPEIMETHOMY CO-
nepxkanuio [10; 11]. AMepukaHckuil ncuxoior o0-
pasoBanus II. IIuHTpHY numer, 4To BaKHbIM MO-
MEHTOM SIBJISIETCS BKJIIOUYEHHE IIpPEenogaBaTesIMu
B paboume MporpamMMmbl JAUCHUIUIMNH Hejeil o0y4e-
HHMS METaKOTHUTHBHBIM 3HAaHUSAM WU peasibHbIEe I0-
MBITKH TIPENOAaBaTh W OLIEHUBATh HCIIONb30BAaHUE
atoro tuma 3HaHui [10, c. 223].

I'. lIpoy BBIAENSET YETHIPE OCHOBHBIX HAIPAaB-
nenusi (OPMHPOBAHUS METANlO3HAHHS B YCIOBHUSX
o0yuenus npenmery [11, c. 118]:

e TIOOLIPEHHE TPErnofaBaTeleM MOHUMAHUS CTY-
JIEHTaMH Ba)KHOCTH Pa3BUTHS METAIIO3HAHUS;

e COBEpIIICHCTBOBaHUE 3HAHU O TO3HAHHH;

e COBEpIIICHCTBOBaHUE PETYJIANHU TIO3HAHUS;

e CO3/aHME TpENoJaBaTelieM YCIOBUM, KOTOpBIE
CTUMYJIUPYIOT METAaKOTHUTHUBHYIO JEATEIbHOCTD
CTYZCHTOB.

[Ipu BBIOOpE METAKOTHUTUBHBIX 3HAHHH H yMe-
HUl, (opMHpOBaHHWE KOTOPBIX IeIecoo0pa3Ho
BKITIOUHTH B MPOIECC OOYYEHHS MPEIMETY, CIIEAyeT
Y4ECTh AaKTYaJbHbI YPOBEHb METAKOTHUTHUBHOM
OCO3HAHHOCTH CTY/IEHTOB.

Matepuajbl © METOABI

C 1enpr0 U3y4YeHUsT YPOBHS U OCOOEHHOCTEH Me-
TaKOTHUTHBHOM OCO3HAHHOCTH HaMH IIPOBEIEHO
AaHKETUPOBAHHE CTYACHTOB-OakagaBpoB 1—4 KypcoB
THEBHOro otaeneHuss CHIKTBHIBKAPCKOro Tocyaap-
CTBEHHOT'O YHHBEPCUTETA, 00YJAIONIUXCSI IO CIEIH-
anpHOCTAM «®DuHaHchl U Kpenut» U «byxranrep-
CKHI ydeT W aymuT». B moOpoBoibHOM ompoce
MIPUHSJIO y4acTHe OKOJO 85 MPOIIEHTOB CTYIEHTOB,
Bcero 186 genoBexk.

JU1s oLleHMBaHUST METAKOTHUTUBHOM OCO3HAHHOCTH
HCTIONB30BAIICST  ONMPOCHUK Metacognitive Awareness
Inventory (MAI, aBTOpBI — aMepUKaHCKHE IICUXO0J0-
ru obpazoBanus I'. Illpoy, P. C. Hdennucon) [12].
OrmpocHUK OBUT TIEpEBE/ICH HA PYCCKUH SI3BIK U aJiall-
tuposat A. B. Kapnoseim u . M. Cxutsiesoii [1].

OnpocHUK CcOAEpKUT 52 yTBEpKACHUA, Halpu-
Mep: «Sl cTaBiaro mepen co0OM KOHKPETHBIC LICNH,
MpEeX/Ie YeM HavaTh BBITIONHEHUE 3afanusy. OObMHO
pe3yAbTaT 1o KayKAOMY ITyHKTY orieHuBaercs ot 0 (co-
BEPILICHHO HE corjiaceH) A0 5 (a0COIOTHO CcOrjlaceH)
OammoB. Hamu ucrmonb3oBanack Bepcusi ONMPOCHUKA,
B KOTOPOH OTBET MOXET OBITh TOJIBKO «HCTHHAY
(«ckopee cormacen», 1 0amn) WK «IOKb» («CKOpee
He corjiacen», 0 6ayIoB), ONMyONIMKOBaHHAS Ha CaiiTe
KaHaJcKoro yHuBepcutera Vancouver Island [8].

Bribop maHHOrO MeTona OIEHHBAHHUS OMpPEIes-
eTCsl CIEAYIOIIIM:

e BO-TIEPBBIX, HCIIOJIBG30BaHHE OMPOCHUKA HE Tpe-
OyeT 3HaYUTENbHBIX 3aTPaT BPEMEHH, €r0 HECTIO0XKHO
MPUMEHSITh B YCIIOBUSIX MEIATOTHICCKON MPAKTUKH;

e BO-BTOPBIX, ONPOCHUK SIBISIETCS OOLIETIPH-
3HaHHBIM, €ro IIUPOKO HCIONB3YIOT KakK 3apyOex-
HbIC, TAK M POCCHICKHE UCCIICIOBATEIN;

e B-TPETHUX, ONPOCHUK TO3BONSET H3MEPSTh
00a KOMITOHEHTa MeTano3HaHus — 17 BOPOCOB OT-
HOCSITC K KAaTEropud METaKOTHUTHBHBIX 3HAHWH,
35 BOMPOCOB OTHOCATCA K KaTErOPHH METaKOT'HH-
THUBHBIX MTPOIIECCOB.

Pe3yabTatsl

Cpennuii moka3aTtenb METAaKOTHUTHUBHOM 0OCO-
3HaHHOCTHU coctaBui 37,2 Oamia u3 52, T. e. 72 npo-
nenTa (tadiu. 2). MUHUMaIbHOE 3HaYCHUE TTOKa3aTe-
ns — 5 6amnoB (10 %), MmakcumanbHOE — 52 Oana
(100 %). bonee monoBuHBI cTyneHTOB (98) uMmeroT
MOKAa3aTellb BBIIIE CPEIHEro 3HAYCHUSI.

Tabnuna 2 / Table 2

Pe3ysbTaThl onpoca cTy1eHTOB /
The results of student survey

Kypc /| KoanyectBo | Cpeanmii 6am1 Cpennui
Course| cTyaeHTOB/ | ycmeBaeMOCTH noka3zareab MAI /
Number of nocJjeaHei Average MAI
students ceccuu / indicator
Last sessuion
GPA 0aJuIbl / | NpOLEHTHI /
scores | percentages
1 26 3,67 39,2 0,75
2 57 4,10 35,9 0,69
3 56 4,00 36,4 0,70
4 47 4,10 38,8 0,74
Bcero 186 3,97 37,2 0,72

[TokazaTens METAaKOrHUTHUBHOM OCO3HAHHOCTHU
HE3HAYUTEIBHO BO3PAcCTaeT CO BTOPOro IO YETBEp-
Tl Kypc. CaMoe BBICOKOE 3HAUYCHHE IMOKa3aTess
HaOJIolaeTcss Ha TIEPBOM Kypce. DTO, Ha Hall
B3IJISIJ], CBA3AHO C HECKOJIbKO 3aBBIIIEHHOW caMo-
OLICHKOM BYEpaIHUX aOMTYPHEHTOB, YTO MOATBEP-
JKIaeT HU3KUW CPpEIHUN OaJll yCIIeBaeMOCTH.

Paznenenne CTyIZeHTOB Ha HYEThIpEe TPYIIIIBI
C Pa3IMYHBIM YPOBHEM METAaKOTHUTUBHOW OCO3HAH-
HOCTU — «OY€Hb HU3KHUI», «HU3KUW», «CPEAHUN»
«BBICOKHI» (Tabi. 3) Moka3ajgo, YTO OYECHb HHU3KUH
Y HU3KHH YPOBEHb METAKOTHUTUBHOM OCO3HAHHOCTH
nmMeeT Bcero 1 % CTyneHTOB.
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Tab6nuua 3 / Table 3

I'pynnel cTyIeHTOB ¢ pa3JIiIHBIM YPOBHEM
MeTaKOrHUTUBHOI ocosHaHHOcTH / Groups of students
with different levels of metacognitive awareness

Ypo- Jnanazon / Crynenrnl / Cpennmnii noka-
BeHb / Range Stedents 3atesab MAI/
Level Average MAI
indicator
- 3 s | 38| S8
= 5 3= T 3= = 5 =
=8| g8 | £ | 28| 58| 28
&° 25 | g5 | &g | €° &3
=2 Z ° = 2 =7
Ouennp
| 0-13 | 025 1 0,005 5 5,0
HU3KHUN
Hus- 1) o6] 2650 | 14 | 0075 | 118 | 22.6
KN
gll:eﬂ“ 27-39| 51-75 | 99 | 0,532 | 343 | 66,0
Eﬁ”c"“ 40-52|76-100 | 72 | 0,387 | 44,7 | 86,0

Ha Bcex ueTbipex Kypcax CpeaHss J0JIs MOJIOKHU-
TEJIBHBIX OTBETOB CTYICHTOB («HCTHHA», «CKOpEe
corjlaceH») B KaTeropuu METaKOTHHUTHBHBIX 3HAHUH
HECKOJIbKO IPEBBIIIAET JONI0 IOJOKHUTEIbHBIX OT-
BE€TOB B KaTCTOPUKU METAKOITHUTHBHBIX ITPOLECCOB.

Jis kaxkaoro Kypca otaenbHo (puc. 1) u it Bcex
KypcoB B IiejioM (pHC. 2) ObUla pacCyMTaHa CPETHSS
1,1

1 .
0,9 -
0,8
0,7

0,6

e ¢

$ _pa

0,5
0,4
0,3

0.2

JIOTIsL TIONIOPKUTENIBHBIX OTBETOB MO KaXKJOMY YTBEp-
KIICHUIO ONPOCHHKA. B HameM ciydae Ha BceX Kyp-
cax HaOJIIoJaeTcs MOX0oXKasl KapTHHA: CPeTHHUE 0NN
ITOJIOXKUTCIBbHBIX OTBCTOB IMPAKTUYCCKHM Ha BCC BO-
MPOCHI PHHAMAIOT JOCTATOYHO OJNM3KHE 3HAYCHUSI.
OT™MeTHM 4YeThipe YTBEPXKIEHHS, C KOTOPBIMU B IIEIOM
contacmiiock MeHee S0 MPOIeHTOB CTY/IEHTOB (pHC. 2):

1) «A dbopmynHupy0 BOIPOCH IO TEME, MPEKIC
4eM MPHUCTYIUTh K M3YYCHUIO HOBOI'O MaTepHaa,
PEIICHUI0 TPOOIeMBI» — HOMED 22;

2) «Urto0BbI My4lile MOHATh U3y4aeMbIli MaTepHal,
s JIeNal0 PUCYHKH, CTPOIO IUATPaMMBbI, CXEMBD» —
Homep 37;

3) «llocne Toro Kak 3aja4a peIieHa, si CIpalmBao
ce0s1, yUEI JIU 51 BCE BOBMOYKHBIC CITydam» — Homep 38;

4) «Koraa s 3aBepiiao yu4eOHYIO JeSITEIbHOCTD,
s CIpalmBaio cedsi, Y3HAI JM S CTOJNBKO, CKOJIBKO
Mor» — Homep S50.

Cpemu BOITPOCOB CO CPEMHEH JTONIEH MOIOKHUTEIh-
HBIX OTBETOB, HE3HAYUTENHLHO TpeBbImaromieii 50 mpo-
IEHTOB, MOXHO BBLIACINUTE YTBCPKICHUC I1OA HOMEC-
pom 17 — «4 ymero xopomio 3anoMuHaTh HHDOp-
Manuro». I/IHTepeCHO, qTO OO ITIOJIOXKHUTCIBHBIX
OTBETOB Ha STOT BOIPOC IOCIIEAOBATENEHO YMeHb-
maeTcsi ot 65 mporeHToB Ha 1 Kypcee g0 40 mporien-
TOB Ha 4 Kypce. Borpoc o ToM, mouemy y cTyJeHTOB
BO3HUKAIOT IPOOJIEMBI ¢ 3allOMHMHAaHHEM HH(OpMa-
1UH, TpeOyeT CrenuanbHOro H3y4eHHs.

np ¢
= pe
Py
*
1 ¢
| 3

| _— |

*>

13 15 17 19 21

23 25 27 29 31
01 xype

33 35 37 39 41 43 45 47 49 51
® 2 Kypc ¢ 4 kypc

A3 xypc

Puc. 1. Pacnpenenenue cpenHeil JOIM MOI0XKUTEIBHBIX OTBETOB Ha KaXKIbIH BOIPOC 110 KypcaMm /
Fig. 1. Distribution of the average percentage of positive responses to each question on the courses
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. Pacnpe;[eneHHe cpe;[Heﬁ JTOJIH TIOJIOKMTEIIBHBIX OTBETOB Ha KaXKIbIi BOIIPOC B IICJIOM II0 BCEM CTYACHTaAM /

Fig. 2. Distribution of the average percentage of positive responses to each question in general for all students

Oo6cyxaenue

ITo pe3ynbTaTaM MPOBEAEHHOTO ONPOCA CPENHUI
YPOBEHb METAKOTHUTHBHOW OCO3HAHHOCTH COCTABHII
72 npouenTa. [lonydenHbie HaMH pe3yabTaTHl COIO-
CTaBUMbI C JAHHBIMHM, HAIIPUMEpP, CTYACHTOB YHH-
Bepcutera Houston-Victoria (CILIA) — 80 mporieH-
ToB [15, c. 6]; ynuBepcurera Malmo (LlBenus) —
62—68 mporeHTOB [6, ¢. 9]; yHuBepcurera Malaysia
Sarawak (Manaiizus) — 72 nporenra [16, c. 3].
Kaxkoli ypoBeHbP METaKOTHUTHBHOW OCO3HAHHOCTH
MOXHO CUHUTATh HeO6XOZII/IMBIM 1 JOCTATOYHBIM IJIA
yeremHoro ooydenus? PaboThl MCHUXOJIOroB He Jia-
IOT OJIHO3HAYHOTO OTBETa Ha ATOT Bompoc. Yae
BCEr0 HCCIIENOBATEIN TOBOPAT O HEOOXOIUMOCTH
TMOBBINICHHA YPOBHSA METAaKOTHUTHUBHOM OCO3HAHHO-
CTH, HO BCET/Ia JIM, YeM BBIIIE, TEM JIydIie?

B pabore [3] mpuBomsTCsS pe3ynbTaThl aHalU3a
BJIMAHUA MCTAKOIHUTHBHBIX ITPOLCCCOB Ha YCIICBa-
€MOCTh  CTYIICHTOB OSKOHOMHYECKOTO  MPOQHIIS
(r. BmammBoCTOK), TIe TeCHash KOPPEISIIMOHHASL
CBSI3b OOHApY)KHBaeTCsS MEKAY CpPEIHHUM YpPOBHEM
Ppa3sBUTHA MCTAKOTHUTUBHBIX IPOIECCOB U BHICOKUM
YPOBHEM YCIICBA€MOCTHU. ABTOpBI CUUTAIOT UMCHHO
CpeIHUN YpPOBEHb Pa3BUTUA METAKOTHUTHBHBIX
IIpoOUCCCOB OIITHUMAJIBHBIM.

B pab6ore ncuxonoros Capuna E. 10. u ®omu-
Ha A. E. moka3aHo, 9TO BBICOKUN YPOBEHBb Pa3BUTHS
OOIIMX METaKOTHUTHBHBIX HaBBIKOB Ha (hOHE HU3KO-
ro MpPeIMETHO-CIEU(PUISCKOr0 3HAHUS IPUBOIUT
K TICPCOICHKE CTYACHTAMH COOCTBEHHOH KOMIICTEHT-
HOCTH, a HEIOCTaTOYHOE Ppa3BUTHE OOIIMX MeTa-
KOTHUTHUBHBIX HaBBIKOB TIPU JOCTATOUYHOM BIIaJICHUU
MTPEIMETHO-CIICIN(UUCCKUM 3HAaHUEM — K HEJIOOICHKE
COOCTBEHHOM KOMIIETEHTHOCTH [2]. A 3HA4MT, coBep-
[IICHCTBOBAHUE METANO3HAHUS JODKHO OpTraHUYHO
CoueTaThecs ¢ POPMHUPOBAHUEM IPEIMETHBIX 3HAHUH.

TakuM 00pa3oM, MOKHO PEKOMEHIOBATh JIBa OC-
HOBHBIX HAIIPABJICHHWsI OPraHM3alMK YYCOHOU es-
TEIBHOCTH 1O (DOPMHUPOBAHUIO METAKOTHUTHBHBIX
3HaHUN U YMEHUIL:

1. UnguBuayanbHas paboTa CcoO  CTyJICHTaMH
C HHU3KUM YPOBHEM METaKOTHUTUBHOH OCO3HAHHO-
ctu. Onpocark MAI mo3BossieT He TONBKO BBISBUTH
CTYIICHTOB C HU3KUMH ITOKa3aTENsIMH, HO U OMpee-
JINTh, KaKKe METAKOTHUTHUBHBIC 3HAHUS M MPOIIECCHI
MMH HE HCIONB3YIOTCI. BO3MOXHO, HEKOTOpHIE
M3 HUX KPUTHUYECKH BaXKHBI JIJII OCBOSHUS KOHKpPET-
HOHM OUCIHMIUIMHEIL.

2. OkcrumnuTHOe (opMHpOBaHHME B paMKax
JIEKIIMOHHBIX M MPAKTHYECKUX 3aHSATHH Ha OCHOBE

N. N. Babikova, O. A. Maltseva, E. Startseva, M. S. Turkina
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MPEIMETHOTO COAEP)KaHMUSI TeX METaKOTHUTHMBHBIX
3HaHUHM U YMEHHH, KOTOpPBIE MO pe3yibpTaTaM 0000-
IMEeHUS II0Ka3aTeler METaKOTHUTUBHOM OCO3HAaH-
HOCTH TPYNIBI, Kypca MPUMEHSIOTCS CTYJEeHTaMH
pexe Bcero.

Hame wuccnenoBanue MeETakOrHUTHBHOM 0OCO-
3HaHHOCTH CTYJEHTOB MOKA3aJI0 JIOCTATOYHO OJaro-
MOJIYYHYI0 KapTuHy, MeHee 1 % CTyIeHTOB MMEIOT
HU3KHUH YpPOBEHb METAKOIHUTUMBHON OCO3HAHHOCTH.
CocraB CTyJJeHTOB MHCTUTYTa YKOHOMHUKU U (hUHAH-
COB — OJIMH U3 CaMbIX CHJIBHBIX B HallleM YHUBEPCHUTETE,
MOXXHO MPEIIONIOKUTh, YTO Ha JPYTHX HAIIPABICHUIX
MOATOTOBKH KapTWHA Oyner WHOW. MBI TUIaHUpyeM
MPOAOKUTH MCCIIEAOBaHNE METaKOTHUTHBHON 0CO-
3HAHHOCTH CTYAEHTOB PA3IMYHbIX CHIEIIHAIBHOCTEH.

3akJr04eHue

N3mepeHne U aHanu3 METAaKOTHUTUBHOM OCO-
3HAaHHOCTH MOTYT CTaTh Ui MperojaBareeil HHCT-
PYMEHTOM, KOTOPBII MO3BOIUT Y4eCTh WHAUBHIY-
aNbHBIE OCOOGHHOCTH CTYJCHTOB, OO0OOIICHHBIC
XapaKTePUCTUKU YUeOHBIX TPYII U COOTBETCTBYIO-
UM 00pa3oM TMOCTPOUTH CBOIO JICITEIBHOCTH O
COBEPILIEHCTBOBAHUIO METAKOTHUTHUBHBIX 3HAaHUHN
W YMEHHH CTYZIEHTOB. DTO OCOOSHHO Ba)KHO B YCIIOBH-
SIX YMEHBIIIEHUS ayAUTOPHBIX YaCOB B MOJIB3Y CaMO-
CTOSITENLHOM pabOThl CTYICHTOB, B YCIIOBHSX 3aHSITHIA
B OONBIINX y4eOHBIX TPYIIaxX WA TUCTaHIIMOHHOM
00y4eHUH, KOTJ]a HEMOCPEACTBCHHBIH KOHTAKT Tpe-
MOJIaBaTelNs CO CTYJAEHTOM OrpaHUYEH.
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